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To the Directors of First-Year Writing,

March 1, 2018

Thank you for the opportunity to submit an application for the 2018 First Year Writing
Program Outstanding Teaching Award.
The enclosed materials are from the section of WRTG121 I taught in the Winter
semester of the 2016-2017 academic year. I chose this section because while it was
one of the most challenging semesters for me, both professionally and personally, it
proved to be one of the most formative for my teaching philosophy, as well. I had taught
WRTG121 in a moment in which serious socio-political shifts began to take place, and
as a result, my orientation to specific pedagogical practices shifted. Where I was
previously oriented toward a pedagogy almost solely concerned with students’
engagement with critical thinking, I shifted my focus toward a pedagogy founded on a
commitment to an ideal of the classroom as a space which values each student.
Throughout the course of the semester, I helped establish rhythms of regular discourse
in the classroom, applying the mechanisms of analysis to messages composed by
politicians who would seek to obfuscate their stances on issues affecting my students.
As a result, their topics for research reflected these issues. As is evident in the samples
of student work enclosed in this document, for their first project, students completed a
worknets project, analyzing one scholarly article in terms of its semantics, its
bibliography, its authors’ affinities, and its choric context. From the analyses they made
during Project 1, they later researched a related social justice issue. This not only
allowed them to work with the course outcomes but also gave them an opportunity to
apply critical analysis to hegemonic messages publicized by political powers. In this
document is contained an assemblage of work reflecting student engagement with
such messages as well as documents which reflect my own personal shifts in
pedagogical practices.
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Teaching Philosophy Statement
In my view, the space of the classroom should be one preoccupied with an ideal
of mutual safety and respect. I attempt to model my pedagogy after bell hooks’s (1994)
concept of “engaged pedagogy,” “[valuing] everyone’s presence” and understanding that
“everyone influences the classroom dynamic” (p. 8). Focusing on gesturing toward
safety and equity in both pedagogy and classroom guidelines is necessary for all
students to have the ability to participate equally in shaping this classroom dynamic. To
encourage safety and equity in the classroom, I affirm pedagogies which promote
spaces of mutual respect and accessibility, working endlessly to ensure that I, as an
instructor, prioritize the learning of every student.
To ensure that each student is able to participate in the space of the classroom, I
have found it imperative that every person in the classroom be treated with a high level
of respect. I include explicit language in my syllabus which sets this expectation clearly.
Most often, the way this expectation manifests practically is through class discussions,
many of which involve the expression of a wide range of perspectives. By participating
in these discussions, students practice engaging with their “other” in respectful ways,
promoting sensitivity as well as critical thinking.
I extend respect in the classroom to the acknowledgment of differing levels and
types of access. Most overtly, I structure the class to account for a potential lack of
immediate access to technology. To accomplish this, I design any activities reliant on
technology in groups--this way, students without immediate access to
Internet-accessible devices are able to participate in class work. I also structure all
lessons and activities with regard to diversity in ability. I incorporate audio and visual
technologies in my teaching to account for students with hearing and visual
impairments, and I build multimodal components into each unit to account for
neurodivergence. In this way, I attempt to ensure that each student’s ability to shape the
classroom dynamic is treated with high regard.
Finally, in emphasizing these key elements, I hope to co-create a community of
scholars engaged in rigorous, respectful discourse. In my view, a pedagogy which
encourages the “[valuing] of everyone’s presence” (hooks, 1994, p. 8) is one which
encourages mutual respect and works toward equity. As the coursework is challenging,
it is important for students to participate in conversations with one another to hear
multiple perspectives on the same material. This practice offers a type of interaction
with the coursework that may be missing from lecture-based classes or
competition-based activities. In these activities, I offer consistent, verbal
encouragement to students in an attempt to demonstrate that our classroom is a space
for the frequent and confident sharing of ideas between classmates. Ultimately, my goal
is that the classroom would transform into a community that seeks to be a space of
safety, committed to sponsoring the learning of all.
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Curriculum Vitae
Stephanie Reynolds
Eastern Michigan University
Department of English Language and Literature
613P Pray-Harrold | Ypsilanti, MI 48197
734.770.2005 | sreyno19@emich.edu

Education
Masters of Arts in Literature (Intent)

August 2019

Eastern Michigan University
Ypsilanti, MI

Bachelors of Arts in Language, Literature, and Writing

August 2016

Eastern Michigan University
Ypsilanti, MI

Associates of Science

April 2012

Monroe County Community College
Monroe, MI

Academic Appointments
First-Year Writing Instructor

Fall 2016-Present

Writing 120: Writing the College Experience
Writing 121: Researching the College Experience
Eastern Michigan University
Ypsilanti, MI
● Created syllabi, course materials, and lesson plans for first-year writing classes
● Instructed students on writing processes, research processes, rhetorical situations,
genre conventions, multimodality, and effective writing habits
● Guided students in rhetorical analyses and reflective practices

University Writing Consultant (Graduate)

Fall 2016-Present

University Writing Center
College of Arts and Sciences
College of Business
Eastern Michigan University
Ypsilanti, MI
● Worked with undergraduate and graduate students on writing assignments of various
genres
● Used a student-directed approach, allowing students to guide each individual
consultation according to their needs
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●

Attended to the differences of genre and citation styles according to each individual
assignment

Teaching Assistant

Fall 2016-Winter 2017

English 300W: Writing about Literature
Eastern Michigan University
Ypsilanti, MI
● Assisted professors in constructing course syllabi to ensure lectures engaged effectively
with theoretical texts
● Developed and delivered lectures on theoretical texts and concepts related to my
research interests and strengths
● Consulted with students on course assignments to refine theoretical critiques of literary
texts

University Writing Consultant (Undergraduate)

Fall 2013-Winter 2016

University Writing Center
College of Arts and Sciences
College Supports Program
Eastern Michigan University
Ypsilanti, MI
● Workshopped writing assignments of various genres with undergraduate students
● Worked on drafts of writing assignments with students on the Autism Spectrum through
the College Supports Program
● Used a student-directed approach, allowing students to guide each individual
consultation according to their needs

Presentations, Awards, and Performances
Presentations
MCEA 2017 Annual Conference ( 2017)
“Pride and Power: A Question of Divine Authority in L
 a Chanson de Roland”

Corridors (2017)
“Writing, Wellness, and Ethics”
“Exigencies of Baldwin in FYW”

WIDE-EMU (2016)
“Universal Appeals in Written Publications”

Awards
JNT Graduate Studies in Literature Scholarship (2018)
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WRTG121 Syllabus
WRTG121-002
Composition II: Researching the Public Experience
Tue-Thur 8:00a-9:15a • PH414 • CRN:24249
Instructor: Stephanie Reynolds
Email: sreyno19@emich.edu
Office Hours: T/R 9:30a - 10:30a, 12:30p - 1:30p, 3:30p - 5:00p and by appt.

Office: Pray-Harrold 613P
Office Phone: 734-480-8521

This course is part of the General Education Program--Area I: Effective Communication
In WRTG121, EMU students develop the foundation for writing, research and critical thinking
strategies that they will use throughout their college careers and in the workplace. Writing is
both a means of communication, and a tool for developing new ideas. Good writers are flexible.
They know how to assess the expectations of a variety of audiences with whom they want to
communicate and how to draw on or develop different strategies to meet those expectations.
Good writers also understand that different kinds of writing have different conventions and they
can move fluidly between those conventions. WRTG121 students develop these strategies that
are key to effective communication throughout the course. Students write between 50-70 pages
of draft work and between 20-30 pages of polished, final-draft work during the course of the
semester, and that work is supported and directed by frequent feedback from the instructor.
Course Description
Focuses on academic writing and inquiry. Students use multiple modes of research to develop
literacy used in academic and other public contexts. Through extended reading and writing,
students engage in the process of writing researched essays that reflect conventions of
standard written English and standard documentation styles.
Course Overview
Welcome to WRTG121! This semester you will gain grounded, practical experience with
researched academic writing. The primary subject of the course is w
 riting: how effective writers
write in all variety of situations, in and beyond college, what successful writing looks like, and
how specific practices, strategies, and concepts will aid you in becoming a more flexible,
adaptive, and skillful communicator. WRTG121 is a small, studio-based course, which means
you will spend considerable time writing, workshopping drafts, and discussing writing and
related concepts with your peers and your instructor. The course progresses through a series of
“projects.” We refer to them as projects because they involve a gradual build-up among many
different components, much of which will be assembled into a portfolio at the end of the
semester.
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Course Projects and Assignments
Course Projects
We will be completing four major projects this semester:
1.
2.
3.
4.

Worknets + Invention Portfolio
Inquiry-based Research Project + Invention Portfolio
Multimodal Transformation + Invention Portfolio
Course Portfolio

Each project will be explained at length via assignment sheets, rubrics, and in-class
descriptions. I call them “projects” because they involve a gradual build-up among many
different components, culminating in a final collection of written assignments, drafts, checklists,
and the final draft. These projects will culminate in an end-of-the-semester Course Portfolio, and
are designed to help facilitate and reflect your growth as a writer throughout the term.
Canvas Discussions
For each unit, we will be engaging in an online discussion about a particular concept we’ve
discussed in class. Your postings will consist of o
 ne initial post, and two comments on your
peers’ initial posts. Engagement with these discussions will be factored in to your participation
grade for the respective unit.
Response Logs
Most homework assignments will be accompanied by a brief, 150-word response in an ongoing
response log. This log will be included in your Google Doc folder for this course. In your log, you
must include the date and the name of the assignment to which you’re responding. These
responses are designed to facilitate thoughtful, reflective engagement with homework
assignments.
Fast-writes
Each class, we will respond to a prompt in the form of a fast-write, for which you will spend
between 5-10 minutes writing. At the end of each unit, you should scan each fast-write and
upload them to the appropriate Google Drive folder.
Course Outcomes
1.
2.
3.
4.
5.

Rhetorical performance: You will have enacted rhetoric by consciously constructing persuasive
texts.
Research process: You will have practiced different research methods, which includes analyzing
and using sources and developing primary research.
Style conventions: You will have d
 eveloped awareness of conventions of academic research
processes, including documentation systems and their purposes.
Multimodal design: You will have composed using digital technologies, gaining awareness of the
possibilities and constraints of electronic environments.
Reflective interaction: You will have shared your work with your instructor, peers, and/or the
university community and accounted for the impact of such interaction on composition.
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Course Texts and Materials
1. Lunsford, Andrea A. Writing in Action. Boston: Bedford St. Martin's, 2014. ISBN
978-1-319-00314-2. (required)
2. Losh, Alexander, Cannon, and Cannon. U
 nderstanding Rhetoric (EMU Custom Edition). Boston:
Bedford St. Martin's, 2016. (required)

These two texts are available as a bundle at the EMU Student Center Bookstore. Copies are also
on reserve in Halle Library. Supplemental readings will be available to you as PDFs and
hyperlinks accessible in Canvas. You should access these materials for reading on the screen
or, if you prefer, for printing and reading.
Feedback
You will receive many different kinds of feedback to your writing during this course. Some
responses will come from fellow students and some will come from your instructor. All forms of
feedback, including responses you receive from scheduling individual or group appointments in
the University Writing Center (UWC) or the Academic Projects Center (APC) in Halle Library, are
important; they tell you in various ways how your readers are responding to your writing. This
will also help you learn how to assess your own work.
Grading
The breakdown of graded items is as follows:
Project

Percent

Project I: Worknets

10%

Project II: Inquiry-based Research Project

40%

Project III: Transformation and Presentation

30%

Course Portfolio

20%

Total

100%

Each of the projects will be described fully in separate assignment sheets that I will pass out to
you at an appropriate time in the semester. Grades on projects will adhere to the University’s A-F
system. All grades will be posted in the Canvas gradebook associated with this course. You
must c
 omplete all major projects, complete the course portfolio with reflective cover letter, and
participate in the Celebration of Student Writing on Thursday, April 6, from 3:30pm-5:30 p.m. t o
be eligible for a passing grade in WRTG121.
Turning in Work
Turning in Writing/Keep Everything
All projects listed above will be turned in at the start of class (8
 :00a) on the day the
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assignment is due. I will assign each of you a folder on Google Docs, and you will submit
all your work to this folder. Keep all these files in their assigned folders, as you will need
to access them regularly throughout the course. Before 8:00a on the day each Invention
Portfolio is due, you will need to drop all your items, including scans of your fast-writes,
in the assigned folder for that unit.
Late Work
All work must be submitted at the start of class on the due date to be considered eligible
for full credit. If you miss class, you are still responsible for meeting all related
deadlines. You may submit assignments at home via Google Docs. Late work will be
marked down 5% for each day it is late. Missed Invention Portfolio items may be turned
in with the Course Portfolio for partial credit.

Course Policies
Classroom Expectations
Guidelines
1. Treat everyone with the same amount of attention and respect you’d like to receive.
2. Disagreements provide an opportunity to exercise reasoning and critical thinking skills;
always contribute to a productive conversation.
3. Make a reasonable effort to understand the viewpoints of others, no matter how
different they are from yours.
4. Intentionally rude, disrespectful, hurtful, and/or generally non-constructive comments
will not be tolerated.
Gender Expressions and Identities
This course will be conducted in an atmosphere of mutual respect and affirms people of
all gender expressions and identities. Please address me as Reynolds, and my gender
pronouns are she/her/hers. I was provided with a class roster with your name as it
appears in EMU’s Banner system. However, I would invite you to share your name and
pronouns with me as you are comfortable. I can alter the name listed on the roster to
accommodate any changes needed. Further, if you would like, I invite you to go to the
link below if you would like to alter your name and pronouns within the Banner system.
http://www.emich.edu/preferredname/instructions/index.php
Attendance and Participation
Absence Limit
You are expected to attend all classes and participate in all discussions. It is essential
that you attend class and participate in a manner respectful of differing learning styles
and worldviews. Participation, attendance, and engagement in class activities will be
factored into the overall grade for each project and into the overall grade for the course
portfolio. Because this class engages in collaboration on a regular basis, it is important
that you arrive prepared and on time.
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In the event you must be absent from class, you are not required to send me an excuse
or explanation. Per English department policy, you are allowed 4 absences per semester.
Upon your fifth absence, you will be recommended by the English department to drop the
class, as you cannot reasonably expect to pass.
Late Arrival
You are expected to arrive to class on time. If you arrive more than 5 minutes late, you
will receive half an absence for the day.
Early Exit
You are expected to be in class for the entire 75 minutes. If you leave more than 5
minutes before class is dismissed, you will receive half an absence for the day.
Technology
Class Assignments and Projects
Always plan for the worst possible scenario. I strongly recommend you complete your
work within Google Docs, as the site automatically saves your work periodically. If your
access to technology becomes an issue throughout the term, you will still be able to
access your class materials using the computer labs on campus. This way, you can
access everything you write from any device able to connect to the Internet, and if your
technology fails, you will still have access to your files.
If you are unfamiliar with Chrome, Firefox, or Internet Explorer, please see me as soon as
possible. If you do not have access to a personal computer, there are computer labs in
Halle Library, the Student Center, and many other locations across campus.
In-Class Use
Cell phones: I expect you to set your cell phones to vibrate before the start of class at
9:30a. Texting, checking social media, checking email, and browsing the Internet will
negatively affect your participation grades. However, if you must take a call, please be
courteous--exit the room and conduct your conversations out of earshot of our
classroom and the surrounding classrooms. I do, however, reserve the right to ask you to
put away your devices if they become a distraction to you or your peers.
Laptops: I expect laptops to be used to facilitate learning in this class. This includes
in-class activities, looking up terms and their definitions, and note-taking, among other
things. However, if you use your laptop for email, social media, or other non-class-related
activities, your participation grades will be affected negatively.
Repeated, inappropriate use of technology in class will result in a half absence for the
day.
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Intra-class Communication
Communication with Me
I am available during my office hours (Pray-Harrold 613P), by email
(sreyno19@emich.edu), by phone (734-480-8521), or by appointment. It will take me
between 24-48 hours to respond, so email me as soon as possible; emails sent to me in
the hours before class begins will not be answered until later on that day.
Communication with Each Other
As this course is community-oriented, it is important to establish connections with your
peers early in the term. This will help your understanding and engagement with the class
overall, but it will also be beneficial to you in the event that you must miss a class. You
are encouraged to exchange emails, contacting each other regularly about related
coursework. However, please understand that it is your responsibility to learn and
understand the course material. Do not expect your peers to teach you the material.
Academic Integrity
Plagiarism occurs when a writer passes off another's words or ideas without acknowledging
their source, whether intentionally or not. For example, turning another's work as your own is
plagiarism. If you plagiarize in this class, you will likely fail the assignment on which you are
working and your case may be passed to the university for additional disciplinary action.
Because of the design and nature of this course, it will take as much (or more) work for you to
plagiarize in it than it will to actually complete the work of the class. For a more detailed
explanation of Eastern Michigan University's stance on academic integrity, refer to Section V.A.
of the Student Conduct Code.
Disability Resource Center (DRC)
If you have a documented disability that affects your work in this (or any other) class, the
Disability Resource Center can provide support for you. It is my goal that this class be an
accessible and welcoming experience for all students, including those with disabilities that may
impact their learning in this class. If anyone believes they may have trouble participating or
effectively demonstrating learning in this course, please meet with me (with or without a
Disability Resource Center (DRC) accommodation letter) to discuss reasonable options or
adjustments. During our conversation, I may suggest the possibility/necessity of your
contacting the DRC (240 Student Center; 734-487-2470; swd_office@emich.edu) to talk about
academic accommodations. You are welcome to talk to me at any point in the semester about
such issues, but it is always best if we can talk at least one week prior to the need for any
modifications.
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Academic Projects Center
The Academic Projects Center is located in 116 Halle Library (734-487-0020, extension 2154).
The APC is open M-Th from 10:00a to 5:00p and is staffed by University Writing Center
consultants, Halle Librarians, and Information and Communications Technology staff who can
help with writing, research, or technology needs. No appointment is necessary. When you visit
the Academic Projects Center, be sure to bring a draft of what you're working on and your
assignment sheet with you.
University Writing Center
The University Writing Center (115 Halle Library; 734-487-0694) offers one-to-one consulting for
both undergraduate and graduate students. Students can make appointments or drop in
between the hours of 10:00a and 6:00p Mondays through Thursdays and from 11:00a to 4:00p
on Fridays. Students should bring a draft of what they’re working on and their assignment.
Counseling and Psychological Services
Counseling and Psychological Services (CAPS) is located on the second floor of the Glenadine
C. Snow Health Center. CAPS is dedicated to addressing the mental health needs of students at
EMU, offering free counseling using a short-term model. Students can call CAPS between the
hours of 8:00a and 5:00p Mondays through Fridays to schedule an intake appointment
(734-487-1118). In case of emergency, please dial 9-1-1.
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Unit 1 Schedule
Thursday, Jan. 5
In class:
Introduction activity: Classroom Expectations
Overview of the syllabus
Introduce yourself questionnaire
Introduction to Project I
Homework:
1. Read Understanding Rhetoric “EMU” preface
2. Response Log entry
3. WRTG121 Survey
______________________________________________________________________________________
Tuesday, Jan. 10
In class:
FW1: Fast-write response to U
 nderstanding Rhetoric “EMU” preface
What is research? What is researched writing? discussion
Introduction to semantic worknets
Homework:
1. Read the article posted on Canvas
2. Participate in the Canvas discussion
3. Response Log entry
4. Start semantic and bibliographic worknets
______________________________________________________________________________________
Thursday, Jan. 12
In class:
FW2: Fast-write response to article
How do we research? discussion and demonstration
Introduction to bibliographic worknets
Homework:
1. Semantic and bibliographic worknets due next class
2. Read Understanding Rhetoric “Introduction: Spaces for Writing”
3. Response Log entry
______________________________________________________________________________________
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Tuesday, Jan. 17
DUE: Semantic and Bibliographic Worknets
In class:
FW3: Fast-write response to semantic and bibliographic worknets
Peer response
Introduction to affinity-based worknets
Homework:
1. Read Derek Mueller’s explanation of worknets
2. Read Understanding Rhetoric “Issue 4: Argument Beyond Pro and Con”
3. Response Log entry
______________________________________________________________________________________
Thursday, Jan. 19
In class:
FW4: Fast-write response to Mueller’s explanation of worknets
Resource highlight: APC and UWC (invite Sarah Fabian?)
Introduction to choric worknet
Homework:
1. Affinity-based and choric worknets due next class
2. Read Writing In Action sections 9a-9d (DO NOT do the exercises at the
end)
3. Response Log entry
______________________________________________________________________________________
Tuesday, Jan. 24
DUE: Affinity-based and Choric Worknets
In class:
FW5: Fast-write response to affinity-based and choric worknets
Peer response
How do rhetorical concepts, such as audience, purpose, context, and timing,
impact research writing? discussion
Invention Portfolio Checklist
Homework:
1. Project I and Invention Portfolio due next class
2. Response Log entry
______________________________________________________________________________________
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Thursday, Jan. 26
DUE: Project I and Invention Portfolio
In class:
In-class proposal outline
Introduction to Project II
In-class reading of Understanding Rhetoric “ Issue 5: Research: More than
Detective Work”
Homework:
1. Read Writing In Action sections 12a-12e (DO NOT do the exercises at the
end)
2. Response Log entry
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Unit 2 Schedule
Thursday, Feb. 9
In class:
FW1: Brainstorming social justice issues to research
Introduction to the research question
MLA/APA activity (layout)
Homework:
1. Read the Wall Street Journal’s article, “Blue Feed Red Feed” and explore
the site
2. Read “Experimental evidence of massive-scale emotional contagion
through social networks”
3. Make one initial post and two responses on the Canvas discussion for
Unit II
4. Post your research questions on the Canvas discussion for research
questions
______________________________________________________________________________________
Tuesday, Feb. 14
In class:
LIBRARY RESEARCH DAY: We will meet in Halle 111 at 8:00a, and will NOT meet
in our regular room, PH 414.
Homework:
1. Read Understanding Rhetoric “Issue 1: Why Rhetoric?”
2. Gather at least one scholarly source for your project
3. Fill out source evaluations
______________________________________________________________________________________
Thursday, Feb. 16
In class:
FW2: Response to Understanding Rhetoric “Issue 1: Why Rhetoric?” or source
evaluations
MLA/APA reference list activity
Introduction to rhetoric and presenting research
Introduction to interview
Homework:
1. Half-draft, bibliography, and source evaluations due next class
2. Contact your source for the interview
______________________________________________________________________________________
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Tuesday, Feb. 21
NO CLASS - WINTER BREAK
______________________________________________________________________________________
Thursday, Feb. 23
NO CLASS - WINTER BREAK
______________________________________________________________________________________
Tuesday, Feb. 28
DUE: Half-draft, bibliography, and source evaluations
In class:
FW3: Half-draft reflection
Half-draft peer response
Presenting research (composing paragraphs)
Introduction to thesis statements
Homework:
1. Develop at least one new paragraph according to the model we learned in
class
2. Revise at least one p
 aragraph from your half-draft according to the model
we learned in class
3. Start thinking about your thesis statement
______________________________________________________________________________________
Thursday, Mar. 3
In class:
MLA/APA in-text citations activity
Review of paragraph structure
Review of thesis statements
Review of interview
Homework:
1. Develop thesis statement
2. Read Stedman, “Annoying Ways People Use Sources”
3. Response Log
______________________________________________________________________________________
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Tuesday, Mar. 7
In class:
FW4: Response to Stedman, “Annoying Ways People Use Sources”
Introductions
MLA/APA overall activity
Mini grammar lesson!
Homework:
1. Read Writing In Action, Section 5 (pp. 39-52)
2. Develop introduction and thesis statement
3. Response Log
______________________________________________________________________________________
Thursday, Mar. 9
In class:
FW5: Thesis statements
Conclusions activity
Logical flow activity
Revising
Homework:
1. Full draft, bibliography, and source evaluations due next class
______________________________________________________________________________________
Tuesday, Mar. 14
DUE: Full draft, bibliography, and source evaluations
In class:
Peer response
Individual conferences
Homework:
1. Project II and Invention Portfolio due next class
______________________________________________________________________________________
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Thursday, Mar. 16
DUE: Project II and Invention Portfolio
In class:
Submitting Project II and snacks
Looking ahead to Project III
Homework:
1. Read Writing In Action, Section 6 (pp. 52-67)
2. Response Log
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Unit 3 Schedule
Tuesday, Mar. 21
In class:
FW1: “Defining” multimodality
Discussion
Review of Project III assignment sheet
Homework:
1. Read Writing In Action S
 ection 3: “Writing to Make Something Happen in
the World” (pp. 20-28)
2. Response Log
______________________________________________________________________________________
Thursday, Mar. 23
In class:
FW2: Experiences with multimodal argumentation
Overview of multimodal craft plan
touching/feeling activity (adapted from Thomas Passwater)
Homework:
1. Read Writing In Action S
 ection 8: “Making Design Decisions” (pp. 89-98)
2. Response Log
3. Develop a one-page multimodal craft plan
______________________________________________________________________________________
DUE: Multimodal Craft Plan
Tuesday, Mar. 28
In class:
FW3: Implementing the multimodal craft plan
Discussion
Practice with analysis
Homework:
1. Example of a multimodal argument
2. Response Log (mini analysis)
3. Be ready to discuss your mini analysis in class
______________________________________________________________________________________
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Thursday, Mar. 30
In class:
FW4: Mini analysis
Discussion - applications to our own projects
Activity - collaborative reading & implementation plan
Homework:
1. Multimodal craft design
2. Response Log
______________________________________________________________________________________
DUE: Multimodal Craft Design
Tuesday, Apr. 4
In class:
FW5: Reflection on process for design
Discussion (extended share-out)
Activity - multimodal craft design gallery crawl
Homework:
1. Review Understanding Rhetoric “Issue 1: Why Rhetoric?”
2. Analytical Metanoia
______________________________________________________________________________________
DUE: Analytical Metanoia
Thursday, Apr. 6
In class:
Prepare for CSW
Homework:
1. Print and read through the Course Portfolio assignment sheet
______________________________________________________________________________________
DUE: Project III and Invention Portfolio
In class:
Reflect on the CSW
Overview of Course Portfolio
Homework:
1. Read Understanding Rhetoric “Going Public”
2. Response Log
MANDATORY: Celebration of Student Writing, Student Center Grand Ballroom,
4:00p.m.-5:30p.m.
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Course Portfolio Schedule
Tuesday, Apr. 11
In class:
FW1: Response to “Going Public”
Peer response
Revision
Homework:
1. Make revision plans for PI, PII, and PIII
2. Bring all projects to class with you
______________________________________________________________________________________
Thursday, Apr. 13
In class:
Revision
Homework:
1. Course Portfolio due next class
______________________________________________________________________________________
DUE: Course Portfolio
Tuesday, Apr. 18
In class:
Final reflection
Tuesday, 4/18 is the Last Day of Classes; 4/19-4/25 are Final Exams, see the exam
schedule for dates and times.
For more information visit h
 ttp://www.emich.edu/registrar/calendars/
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Project 1 Assignment Sheet

project i: worknets
Due dates:
1/17
1/24
1/26

Bibliographic and Semantic Worknets Due
Affinity-based and Choric Worknets Due
Project I: Worknets and Invention Portfolio Due

Description:
We will begin to engage with researched writing by carefully examining sources. For the first
project, we will do something that students in first year writing classes don’t always do: We will
look at one source from several different perspectives, and we will see how it functions inside a
larger dialogue. With our “worknets,” we will get used to the practice of sustained inquiry. We
will look into the many ways one source can provide us new directions in the process of
invention.
The term “worknets” can be divided into its two parts: the work, and the nets. When we think
about the work, we should think about how the author did the work of composing the article, and
imagine the patterns of activity and amount of time spent producing the article. When we think
about the nets, we should think about connections: What connections can we make between
this work and another work, or other ideas? Looking at researched writing as a process, rather
than a finished product, will serve you well as you move through this project.
You will create four worknets for this project: semantic, bibliographic, affinity-based, and
choric, and do a piece of writing about each one. Don’t be intimidated by the vocabulary! We’ll
talk about each of the worknets extensively in class. You will use one article on which you will
base your worknet, and you will choose this article from a list I will provide in class.
Each worknet will consist of a link-and-node drawing (web) done either in Google Docs, or
another computer program. Included in this handout is an example of a link-and-node, or web,
drawing. With this drawing, you will visually map everything you discover as you examine your
source from each new perspective. I’ll model this process in class.
Each worknet should be accompanied by a short essay that is 1.5 pages in length (400 words)
that discusses the things you discover and how you discovered them in your research process.
You will answer the following questions in a detailed, thoughtful way, describing your
discoveries and the twists and turns of your process:
●

Semantic Worknet: How does this author repeat certain words or phrases? How are
these words or phrases connected to important ideas or concepts that I could
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investigate? What discoveries did I make by researching these words or concepts?
●

Bibliographic Worknet: How is this author’s work connected to other authors’ work
through his/her/their use of sources? What did I learn by looking at at least three of the
sources this author used?

●

Affinity-Based Worknet: Can I find out anything about this author’s professional
network? (If not, describe your research process anyway and the roadblocks you
encountered.) How do his/her/their affiliations with other professionals give me
perspective on the information being offered or the argument he/she/they is/are
making?

●

Choric Worknet: How can I think about this author’s article as part of a particular cultural
moment? What was happening during the time and place the author was writing? For
example, if it was published in the United States in 1985, what events or circumstances
might have had an influence on the author? (It is okay if this section makes a good
number of guesses; choric worknets are meant to generate ideas and provide you with
interesting juxtapositions.)

Altogether, you will have f our pages of written work, and f our pages of link-and-node drawings
for each worknet.
Expectcations:
1. Link-and-node drawing effectiveness. L
 ink-and-node drawings are thoroughly detailed
and show clear, complete understanding of each worknet type’s purpose.
2. Effectiveness of worknet essays. Essays are thoroughly detailed and show clear
evidence of a thorough research process. They are thoughtfully written and show
understanding of each worknet type’s purpose.
3. Focus. Drawings and essays are focused, never straying from the topic at hand or the
perspective of each worknet type.
4. Development. This project is thoroughly and clearly developed, exhausting all possible
perspectives on the topic at hand and the perspective of each worknet type.
5. Correctness. This project displays an exceptional level of correctness, with few to no
errors in MLA or APA format and grammar/word choice.
Formatting:
● Must be typed, with one-inch margins and 12-point font
● Must use APA or MLA style and formatting, depending on your major
● Must have a reference list in MLA or APA (refer to owl.english.purdue.edu for
information on how to format citations correctly)
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Course rationale:
● Research process: You will have practiced different research methods, which includes
analyzing and using sources and developing primary research.
● Style conventions: You will have d
 eveloped awareness of conventions of academic
research processes, including documentation systems and their purposes.
● Multimodal design: You will have c
 omposed using digital technologies, gaining
awareness of the possibilities and constraints of electronic environments.
● Reflective interaction: You will have shared your work with your instructor, peers, and/or
the university community and accounted for the impact of such interaction on
composition.
NA

NI

AC

EX

Link-and node Drawing
Effectiveness
Effectiveness of Worknet
Essays
Focus
Development
Correctness
Invention Portfolio
Participation
EX: Exceptional. The writer has applied the criterion with distinction.
AC: Acceptable. The writer has applied the criterion to an acceptable degree.
NI: Needs improvement. The writer has minimally applied the criterion in the project.
NA: Narrowly applied or not applied. The writer has not applied the criterion in the project.
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Project 2 Assignment Sheet

project ii: inquiry-based research project
Due dates:
3/2
3/14
3/16

Half-draft and Source Evaluations DUE
Full Draft DUE
Project II and Invention Portfolio DUE

Description:
In an era which has been described by some as “post-truth,” the practice and presentation of
research becomes much more important. During this unit, and for this project, we will explore a
variety of ways to engage with research and researched writing. We will explore a topic that is
closely related to “Eight Years a ‘Wooden Opponent’: Genre Change (and its Lack) in Campus
Timely Warnings”: social justice. You can choose a topic that you’re passionate about, or one
which you’d like to know more about. Some examples of social justice issues include mass
incarceration, women’s health issues, minimum wage and the cost of living, and many others.
You will formulate a question about your topic which will guide you through the process of
discovery and present your findings in the form of a research paper. In this paper we will employ
rhetorical strategies for communicating to a specific audience for a specific purpose. Using
rhetorical concepts we will discuss in class, we will craft a strong, persuasive text.
Research Question
First, you will generate a research question which will guide you during your process of
discovery. This model of research allows us to discover what is, rather than b
 ack up our own
ideas of what ought to be. It is a model of sustained inquiry and will help you discover new ideas
to research as you move through the process.
Source Work
After you’ve synthesized your research question, you will engage in source work. This means
that you will gather information related to your research question with o
 ne interview (primary
source) and a
 t least three scholarly sources (secondary sources). Each scholarly source you
select will be accompanied by a source evaluation which will be described at length in class.
You are permitted to have more than four sources (1 interview + 3 scholarly sources), but you
must complete source evaluations for every source you include in your project.
Research Paper
After you’ve gathered your information, you will present the evidence from your sources in a
clear, logical way that attempts to answer your research question. You will present the evidence
from each source, making sure your use of that evidence is in agreement with the context of the
whole source. In other words, in order to do well on this portion, you must understand the entire
source before you present parts of it as evidence. Additionally, in the closing paragraphs, you
should propose solutions to the issues you raise or practical ways for people to get involved in
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activism related to your topic. This portion of the project will be b
 etween 8-10 pages
(2400-3200 words), and will incorporate those sources in a way that allows you to present your
findings effectively.
Questions to get you thinking:
Research Question
● What sorts of social justice movements am I most interested in learning about?
● What sorts of topics, related to social activism, am I most passionate about?
Source Work
● For the interview, do I want my source to be an e
 xpert on the subject, or someone who
has had p
 ersonal experience with it?
● For the three scholarly sources, are they credible? Have their authors published other
similar works? Were they found in a peer-reviewed journal?
Research Paper
● How can I present my research as a d
 iscovery, rather than as b
 ackup to my beliefs about
the topic?
● How can I present my evidence in a way that is true to the source’s intent?
● How can I demonstrate in my project that I fully understand the sources I use?
● How can I use my source’s words appropriately and with respect to their whole
argument?
● How can I present my research in a way that my reader can follow effortlessly?
● How can I be mindful of my audience and the purpose of my research? What are the best
ways to present my research persuasively?
● What are some solutions to the issues I raise in my paper? How can people get involved
in activism related to my topic?
Altogether, you will have 8
 -10 pages, or 2400-3200 words, for this project.
Expectations:
1. Research process. This project demonstrates a clear understanding of an effective
research process, selecting highly reliable and relevant sources during the search for
both the primary and secondary sources.
2. Presentation of evidence. This project shows clear, thorough understanding of each
source, and each source is used with respect to its argument. Evidence is presented as it
is used and explained in its original context.
3. Focus & organization. This project is exceptionally focused, never straying from the topic
or moving beyond the purview of the assignment, including statements not supported by
evidence. It is organized effectively, allowing the reader to follow the author’s reasoning
effortlessly.
4. Development. This project is thoroughly and clearly developed, exhausting all possible
perspectives on the topic.
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5. Correctness. This project displays an exceptional level of correctness, with few to no
errors in MLA or APA format and grammar/word choice.
Formatting:
● Must be typed, with one-inch margins and 12-point font
● Must use APA or MLA style and formatting, depending on your major
● Must have in-text citations and a reference list in MLA or APA
Course rationale:
● Rhetorical performance: You will have enacted rhetoric by consciously constructing
persuasive texts.
● Research process: You will have practiced different research methods, which includes
analyzing and using sources and developing primary research.
● Style conventions: You will have d
 eveloped awareness of conventions of academic
research processes, including documentation systems and their purposes.
● Multimodal design: You will have c
 omposed using digital technologies, gaining
awareness of the possibilities and constraints of electronic environments.
● Reflective interaction: You will have shared your work with your instructor, peers, and/or
the university community and accounted for the impact of such interaction on
composition.
NA

NI

AC

EX

Research Process
Presentation of Evidence
Focus and Organization
Development
Correctness
Invention Portfolio
Participation
EX: Exceptional. The writer has applied the criterion with distinction.
AC: Acceptable. The writer has applied the criterion to an acceptable degree.
NI: Needs improvement. The writer has minimally applied the criterion in the project.
NA: Narrowly applied or not applied. The writer has not applied the criterion in the project.
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Project 3 Assignment Sheet

project iii: transformation and presentation
Due dates:
3/28
4/4
4/6
4/6
4/11

Multimodal Craft Plan DUE
Multimodal Craft Design--Practice Gallery Crawl
Analytical Metanoia DUE
Celebration of Student Writing
Project II and Invention Portfolio DUE

Description:
Multimodal Craft Design
You will design a visual argument using an appropriate medium, either digital or non-digital,
which will be displayed at the CSW on April 6th. Unlike your research project, you are
encouraged to craft a specific argument about the topic you researched in Project II. You have a
lot of freedom in the materials you use; the only restrictions are that your design must be
portable, tangible, and should not be composed of materials or involve activities that are
harmful to your health or the health of others. Additionally, it should not, in any way, involve
anything illegal. Keep in mind that I have only requested one table at CSW, so exceptionally large
poster boards will likely not fit in the space allotted.
You will write a one-page Multimodal Craft Plan that accounts for the construction of your
Multimodal Craft Design. In it, you will explain your plan, accounting for…
1. The medium you will use (posterboard, PowerPoint, brochure, trivia, etc.).
2. The physical setup or space restrictions of your design.
3. Any materials you need.
4. Any concerns you have.
You will be graded on the effectiveness of your multimodal argument, the sensitivity to your
audience, the overall design of your project, and your engagement with your fellow EMU
students, faculty, and staff.
Analytical Metanoia
To accompany your multimodal craft design, you will write an analytical metanoia paper that
reflectively discusses the rhetorical choices you made that guided the creation of your craft
design. In this, I will be looking for any and all discussions of specific rhetorical terms,
strategies for persuasion, and awareness of audience, purpose, and context.
This section will be one page in length and is entirely separate from your 100-200 word
end-of-the-unit reflection.
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Expectations:
1. Effectiveness. This project effectively crafts a multimodal argument using rhetorical
concepts learned in class.
2. Audience Awareness. This project displays a thorough awareness of its audience,
employing specific rhetorical strategies with the audience in mind.
3. Design. This project is designed with space and time constraints in mind, is accessible
to people with many different abilities, and successfully adds to the communication of
its argument.
4. Engagement. This project’s creator is fully engaged in the Celebration of Student Writing,
taking time to talk candidly and sensitively with inquiring students, faculty, and staff.
5. Correctness. This project displays an exceptional level of correctness, with few to no
errors in MLA or APA format and grammar/word choice.
Formatting (Analytical Metanoia):
● Must be typed, with one-inch margins and 12-point font
● Must use APA or MLA style and formatting, depending on your major
Course rationale:
● Rhetorical performance: You will have enacted rhetoric by consciously constructing
persuasive texts.
● Style conventions: You will have d
 eveloped awareness of conventions of academic
research processes, including documentation systems and their purposes.
● Multimodal design: You will have c
 omposed using digital technologies, gaining
awareness of the possibilities and constraints of electronic environments.
● Reflective interaction: You will have shared your work with your instructor, peers, and/or
the university community and accounted for the impact of such interaction on
composition.
NA

NI

AC

EX

Effectiveness
Audience Awareness
Design
Engagement
Correctness
Invention Portfolio
Participation
EX: Exceptional. The writer has applied the criterion with distinction.
AC: Acceptable. The writer has applied the criterion to an acceptable degree.
NI: Needs improvement. The writer has minimally applied the criterion in the project.
NA: Narrowly applied or not applied. The writer has not applied the criterion in the project.
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Course Portfolio Assignment Sheet

course portfolio
Due dates:
4/18

Course Portfolio Due

Description:
This project will be a collection of your work to demonstrate your progress in this course. You
will only generate one page of new material in the form of a cover letter. This cover letter will be
explained at length below.
The idea behind this project is to showcase your writing process and give you another chance at
revision. Below is a list of required components for the Course Portfolio:
1. Revised version of Project 1
2. Revised version of Project 2
3. Revised version of Project 3
4. Three of your best fast-writes
5. One peer review sheet
6. Cover letter
Revision Credit Opportunity
As promised, you will be given the opportunity to r evise one of your projects f or up to half the
points you missed. This means, for example, that if you received 80% on Project 2, and if you
use my comments as well as other forms of feedback during the revision process, you may end
up with a 90%. (I will change your grade in Canvas to reflect your revisions.)
This means you must mark which project you’ve chosen to revise for credit. You will revise a
 ll of
your projects, but you must make some indication on which project you’d like to receive revision
credit.
Cover Letter (1 page, 250 words)
In your cover letter, pick one course outcome found on your syllabus and explain how this
course has helped you expand your knowledge, experience, or proficiency with the outcome.
You must n
 ame and define the outcome and explain with specific examples how you have
developed regarding the outcome you chose.
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As a reminder, the course outcomes are as follows:
1. Rhetorical knowledge
2. Writing process
3. Genre conventions
4. Multimodal transformation
5. Reflective practice
These outcomes are explained at length in your syllabus.
Expectations:
1. Rhetorical understanding. You should be able to demonstrate through your projects a
clear understanding of rhetorical situations and appeals.
2. Improvement. All drafts are revised according to instructor feedback, peer feedback, and
other forms of feedback and show significant changes from earlier drafts.
3. Development. All projects are fully developed, with no missing pages, information, or
ideas.
4. Organization. All projects are clearly labeled, and every component of the Course
Portfolio is arranged neatly in a two-pocket folder.
5. Correctness. All projects should be proofread for grammar and spelling mistakes, and it
should be formatted in MLA or APA citation style. Your grammar, spelling, and word
choice depends on your audience; your citation style depends on your intended area of
study.
Course rationale:
● Rhetorical knowledge: You will have developed a better understanding of rhetorical
concepts through the identification and description of rhetorical situation and appeals in
each project.
● Writing process: You will have engaged in a process of drafting and revision through the
submission and revision of each project.
● Reflective practice: You will have engaged in reflection through the reflective cover letter.
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NA

NI

AC

EX

Rhetorical Understanding
Improvement
Development
Organization
Correctness
Invention Portfolio
Participation
EX: Exceptional. The writer has applied the criterion with distinction.
AC: Acceptable. The writer has applied the criterion to an acceptable degree.
NI: Needs improvement. The writer has minimally applied the criterion in the project.
NA: Narrowly applied or not applied. The writer has not applied the criterion in the project.
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Representative Assignment 1

semantic worknet - first draft
Overview:
The semantic worknet prompts us to examine vocabulary words and phrases that
appear in the article. What words or terms are most frequently used within the article?
Do these terms seem to link up to the most important concepts being explored by the
authors? Are there a few instances where the authors used specialized vocabulary and
repeated it? These terms may be useful to you as you explore, even if they’re not used as
frequently as others.
Example:
Notice that there are numbers in parentheses next to the terms included in this worknet.
You do not have to include these numbers.

General Tips for Creating the Worknet:
First, read the entire article and underline or highlight any important terms, or terms that
appear multiple times. After highlighting these terms, copy and paste the text of the
article into a word cloud to see which words appear the most. You can do this by going
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to w
 ww.tagcrowd.com, copying the text of the article, and pasting it in the “Paste Text”
box. The most frequently used words will appear in the largest text.
After you’ve gotten some of the frequently-used words, read through the article one more
time to find phrases the word cloud may have picked up on (ex.: “solitary author” as
shown in the diagram). You will then create a worknet in Google Docs/Drawings that
should look something like the example above. You must examine at least four terms
and show this by including four “word nodes” that attach to the center of the drawing.
One-page Worknet Response:
Your one-page (400-word) response will explain the connections between the words and
phrases in your worknet, as well as the article itself. Your response should be no less
than 400 words, and must explain the connections between the terms the authors used
and the overall idea of the article. Even if you are familiar with a phrase, look it up and
define it. You should also look at its etymology while you’re at it. To do this, please use
the Oxford English Dictionary, available at w
 ww.emich.edu/library.
Here are some questions to help get you thinking about writing the response:
● Why did the authors choose to use this specific term rather than a different
word?
● How do the authors use this term in the article? What is the term’s connection to
the overall idea of the article?
● How do you think the authors define this term? Does the term have any
interesting meanings historically? What connections can you make between the
etymology of the term and the overall idea of the article?
● Can you find any other articles about a similar topic that use the same
vocabulary?
● Do a Google search for the term and an E-search on the H
 alle Library website.
What are the top hits? Do they have anything to do with what the authors of your
article were discussing?
IMPORTANT: I am not requiring you to count the terms and include the number in your
nodes. But, these frequently-occurring terms are important as you explain them in your
essay.
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Representative Assignment 2

organize!
Overview:
Sometimes, we have problems organizing our ideas because we’re so overwhelmed by
information that we don’t have a clear direction about where we’re going. It’s important,
though, to make sure our ideas are organized so that our readers can follow our
argument with as little obstacles as possible.
Get in groups based on your number. Take out a sheet of paper and write down each
topic sentence that appears in your draft, but mix up the order in which they appear.
When you’re done, pass your paper to the person on your left.
Once you have someone else’s topic sentences, write numbers to the left of their
sentences indicating the order you think they should appear in a draft.
Some questions to get you started:
● Which sentences relate to each other the most?
● What should the reader know before moving to the next topic?
When you’re done, pass the paper to your left. (You should have a new person’s paper.)
Read over their topic sentences and identify any missing information or topics that aren’t
covered by the sentences written on the page. You can ask questions about the
sentences or write statements identifying missing pieces of the argument.
When you are finished asking questions and making comments, return the paper to its
author.
Discussion:
Look over the paper with your topic sentences written down and read the numbered
suggestion for order and the comments from your peers. In your groups, please answer
the following questions:
Do you agree with the suggested order of topic sentences? Why, or why not?

Did any comments or questions surprise you? Why, or why not?

What kinds of ideas do you have for revising your project as a result of this activity?
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Sample Paper 1
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Sample Paper 2
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Student Evaluation 2
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Permission to Recirculate
To Whom It May Concern,
I, Stephanie Rosalyn Reynolds, give permission to the First-Year Writing Program at
Eastern Michigan University to recirculate the enclosed documents in the EMU
First-Year Writing Program document gallery.
Sincerely,

Stephanie Rosalyn Reynolds

